A Case Study of English Reading Anxiety of English Major Students by 黄映红
 
 
学校编码：10384                                      分类号_______密级 ______ 






硕 士 学 位 论 文 
英语专业大学生英语阅读焦虑现状个案实
证调查与研究 
A Case Study of English Reading Anxiety of English 
Major Students 
黄 映 红 
指导教师姓名： 林  立  副 教 授  
专 业 名 称： 外国语言学及应用语言学 
论文提交日期： 2 0 1 2  年 10 月  
论文答辩时间： 2 0 1 2 年  月  
学位授予日期： 2 0 1 2 年  月  
 
答辩委员会主席：           
评    阅    人：           
 


























































































另外，该学位论文为（                            ）课题（组）
的研究成果，获得（               ）课题（组）经费或实验室的














































（     ）1.经厦门大学保密委员会审查核定的保密学位论文，
于   年  月  日解密，解密后适用上述授权。 







                             声明人（签名）： 






























Most Chinese people learn a foreign language through school education. Thus, a 
lot of attention in early Chinese researches about anxiety’s effect on foreign language 
learning was paid to foreign language learners’ anxiety in classroom. FLCAS, 
designed by Horwitz et al., was widely adopted in these studies. In the last decade, the 
language-skill-specific anxiety as the hotspot in this domain has attracted much 
attention of domestic researchers and FLCAS was found to be orally dominated. 
Reading, as one important channel of language input, plays a vital role in English 
learning. The construct of foreign language reading anxiety was postulated by Saito et 
al. as a unique type of anxiety related to but distinguishable from foreign language 
classroom anxiety and the Foreign Language Reading Anxiety Scale was developed. 
Domestic relevant researches started late and there was little about English reading 
anxiety of English majors. Accordingly, a questionnaire investigation was conducted 
among 282 English majors not only to examine their ERA levels, but also to explore 
their ERA-provoking factors. Meanwhile, some background elements were also 
inspected for they were supposed to trigger students’ ERA.  
Results show that English majors are suffering a rather high ERA and Saito et 
al.’s construct of FLRA is verified theoretically. The findings indicate students’ ERA 
is negatively related to their English proficiency to a slight but significant degree. The 
ERA-provoking factors include students’ incapability of overall comprehension, 
insufficient confidence and misperception of reading and their impact on ERA varies 
with their English proficiency. The inspection of background elements finds no 
significant correlation with their ERA. Finally, the specific implications of culture and 
reading proficiency are creatively discussed to explore the sources of reading anxiety 
of foreign language learners. The study implies that anxiety in English learning is 
unavoidable, but some instructional strategies would alleviate students’ ERA and the 
prominent role of foreign language teachers in this process is highlighted herein. 
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